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ABSTRACT

A study tested a conceptual model of attrition, the

Tinto (1975) model, on a group of General Educational Development
(GED) examinees and on a comparison group of traditional high school
graduates from a single public community college. The sample
consisted of 198 GED students and 201 traditional high school
graduates who entered Queensborough Community College, City
University of New York, in the Fall 1981 semester. The instrument
used was one developed by Pascarella and Terenzini (1980) that was
designed to tap the major dimensions of the Tinto
model--specifically, levels of academic integration, social
integration, institutional commitment, and goal commitment. Results
supported the predictive validity of the Tinto model in identifying
potential dropouts among GED examinees as well as for the comparison
group. It was found that for GED excwminees first-year grade point
avorage was the most important predictor of persistence;
institutional commitment was the most important predictor for the
traditional high school graduates; and the two groups were not
statistically different in the rate of persistence. Results imply

that institutions must address facilitation of academic integration,
possibly through an effective academic advisement and orientation
program. (YLB)
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Persistence of GED and Traditional Students
at a Public Community College: A Test of a Conceptual Model

Stephen Beitzer

The decline in the number of high school graduates over
the last decade has caused colleges and universities to
place greater emphasis on recruitment and retention
programs. Many of these institutions have been directing
their energies toward attracting new markets of
nontraditional students. One group of nontraditional
students whose attendance has increased at certain
institutions, particularly at urban communtty colleges, are
GED examinees. For many institutions, like the City
University of New York, GED examinees are beginning to
comprise a subs.antial segment of the student population
in 1882, 14 percent of the freshman class of the City
University of New York were GED recipients Institutions that
are admitting these students in large numbers must also be
ccncerned with therr retention.

Previous research with GED examinees has focused
primarily or the test itself and its ability to predict academic
success in cc” e There has been little research
examining pe »istence behavior of GED examinees and
how these students actually integrate into the academic and
social systems of the institution.

This brief summarizes Beltzer (1984) The study was
designed to test a conceptual model of attntion, the Tinto
model (Tinto, 1975), on a group of GED examinees and on
a comparisen group of traditiona! high schoo! graduates
from a single public community college. This particular
model (Fig. 1) posits that persistence at an institution 1s
largely determined by the level of academic and social
integration that student have achieved ‘with the institution
and not nec zssarily by the personal characteristics students
bring wit.1 them when they enter. This model, previously
tested with a traditional student population at both a four
year public and private institution, was found useful in
predicting freshman year persistence. it was the intent of
this study to see If this model was applicable in predicting
freshman year pers .tence with a noiitraditional student
body in a community college setting.

Stephen Beltzer, Ph D Director, Office of Lver ng Stud es, Summer
Session and Contnuing Fducation, Guesnsborough Community
College of the City Univarsity of New Yor! . Bayside, NY 11364.

Data Collection and Analysis

The study was conducted during the Spring 1982
semester The sample consisted of 198 GED students
and 201 traditional high school graduates who entered
Queensborough Community College in the Fall 1981
semester. Registration records of these students were
examined in the Fall 1982 semester in order to identify
persisters and dropouts. Students who had regisiered
for the Fall 1982 semester were classified as persisters,
while those who did not register that term were classified
dropouts.

Previous research conducted with GED students also
showed a majonty of male subjects, typically veterans in
the present study, 55% of the GED students were
women, many of them mothers returning to college to
obtain some career trainirg

The instrument used Iri the study was the one developed
by Pascarella and Terenzini (1980), designed to tap the
major dimensions of the Tinto model; specifically, levels of
academic integration, social integration, institutional
commitment, and goal commitment Three additional items
were added by the author to aid in the cieation of factors
more consistent with the Tinto model Responses to the
questionnaire, which was administered during the latter

FIGURE 1

*emmitmenta

A Concsptual Schema for Dropout from College

Source Tinto, V (1975) Dropouts from higher ~ducation A theoretical
synthesss of recent resedrch Review of Educational Research, 45, 89-125
Reprinted by permission
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part of the Spring 1982 semester, were factor analyzed in
order tc: construct factor based subscales. Six factors were
identified as: Academic and Intellectual Cevelopment, Peer
Group Interactions, Institutional Commitment, Informal
Relations with Facuity, Faculty Concem for Teaching and
Student Development, and Goal Commitment An
additional vanable used in the analysis was students’ first
year grade point average, which was obtained from
students’ records. The factor scores along with students’
GPA served as the predictor variables for the study

Point biserial correlations and atscriminant analysis
were used to explain the relationship between the
predictor \driables and persistence for the GED
examinees and the comparison group of traditional high
school graduates Analysis of vanance and muitiple
regression were used In the ancillary analyses showing
relationships between certain background characteris-
tics and persistence.

Results

The results of the investigation supported the
predictive validity of the Tinto Model in identifying
potential dropouts among GED examinees as well as for
a comparison group of traditional high school graduates
from the same public community college For the GED
examinees , the prediction equation was able to
correctly classify 81% of the persisters and 74% of the
dropouts, and 80% of the persisters and 74% of the
dropouts for the traditional high school graduates. Major
findings included:

® GED examinees, first year GPA, was the most
important predictor of persistence;

® |nstitutional commitment was found to be the most
important predictor for the traditional tigh school
graduates;

® Peer Group Relations and Informal Relations with
Faculty had no relationship with persistence for either
the GED examinees or the traditional high school
graduates;

® There was no statistically significant difference
between the GED examinees and the traditional high
school graduates in the rate of persistence. Older
GED examinees, however, had slightly higher
persistence rates than ones between the ages of 17
and 19 About 85% of the 167 GED examinees who
were 20 or older compared to 68% of the 31 GED
examinees between 17 and 19, were classified as
persisters. The correlation between age and
persistence for the GED examinees was .14.

® GED examinees were a somewhat older group
compared to their traditional high school graduate
counterparts; however, the ages of the GED
examinees appeared younger than those reported in
earlier research with this population. In the present
study, the mean and median ages for GED
examinees were 26.8 and 24.3 respectively
compared to 19.7 and 18.7 for traditional high school
graduates.

Implications

The results of this study have certain unplications for
those institutions that admit large numbers of GED
students GED exarninees remain an excellent source of
potential students for many institutions, particularly
community colieges, and their recruitment should be
encouraged. Colleges committed to the admission of
these students must be prepared to take necessary
action that will contribute to their persistence and
program completion The study found that the most
important factor in predicting persistence :or these
students was academic performance, therefore, the
institution must address certain areas that will facilitate
academic integration One way in which this might be
accomplished is tnrough a quality academic
advisement and orientation program.

Surveys of action programs designed to improve
retention confirm that quality advisement programs can
successfully reduce attrition (Beal and Noel, 1980,
Macmillan & Kester, 1973). Beal and Noel (1980) point
out that inadequate advising was reported to be the
most important reason for attrition. For GED examinees
and other nontraanional students, a quaiity advisement
program is important for several reasons.

There was no statistically significant differ-
ence between the GED students and the trad-
itional high school graduates in the rate of per-
sistence.

TABLE 1

Crosstabulation of Rate of Persistence by Group Membership

GED(N=198) HS (N=201)

Dropouts N=35 N=38 N=73
azn (18 9) (18 3)
Persisters N=163 N=163 N=2326
(82 3) (811) 87
N=198 N=201 N=2399
(100 0] (100 0) (1009)

Chi Square = 101 df=1 p=75

A number of GED examinees have been away from
any form of institutional education for many years These
students may be unfamiliar with the overall structure of
higher education; which might include knowledge of
curriculum requirements, course selection, or how to
adequately prepare ur a career The same problem
could hoid true for younger GED examinees who
dropped out of high school prior tGED starly in their
senior year, having missed many senior activities aimed
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at preparing students fc- college (e.g. meeting with
guidance counselors, being exposed to visits from
college representatives, career information days, etc )

Foreign born GED examinees may tend to confuse
various careers, basing their knowledge about them on
how that career is perceived in their cuiture. For
example, some foreign students may think “engineering”
and “technology” are synonymous because In many
countries they are This becomes a problem when they
begin to pursue a course of study, not realizing what Is
involved and where it will eventually lead.

Consequently, GED freshman, probably more than
any other group of new students, need proper personal
academic and career counseling prior to beg'nning
c.asses. The academic difficulty that many of tnese
students may experience may not be caused by 'ack of
ability, but rather by a feeling of academic frustration
This academic frustration which may resuilt in their
dropping out could be attributed to poor course
selection, unrealistic career goals, or an improper
balance between academic course load and family or
employment obligations.

Creamer (1980) suggests that quality advisement
programs should be developmental in nature, and be
designed to provide accurate, consistent information to
students. Mash (1978) believes that advisement
programs should incorporate three basic elements:
advisors who view advisement as important, and
therefore are recognized and rewarded for their efforts;
a training program for all those involved in advisement;
and a thorough understanding of the students’ interests
developed by effective pre-admission data The
recommendation here supports these ideas as well as
the point made by Macmillan and Kester (1973), that any
effective advisement program should be one of “will"
rather than of “means.” Hopefully, institutions that are
interested inimproving retention will develop advisement
programs that incorporate these suggestions

Another way in which institutions might address
academic integration is through remediation. Community
colleges are chara-terized by and often criticized for the
vast amounts of tir > and money spent (Cohen &
Brawer, 1981; Yess, 1979) on remedial programs for
students who come to the institution unprepared to do
college level work. No doubt, the admission of many
GED examinees who fall into this category contnbutes
to this problem. Many of these students, after seeing the
number of remedial courses they need, become
disenchanted with the institution and eventually leave
For others, particularly those students whose native
fanguage is not English, remediation 1s obviously
necessary

ERIC '

Aruitoxt provided by Eic:

Unlike some of the traditional high school graduates
examined in this study, GED examinees do not appear
to have the same (egree of “mobility” when it comes to
opportunities for higher education. This is due to a
number of reasons: poor academic qualifications,
Iimited financial resources, and family responsibilities.
GED examinees’ initial experience with any form of
higher education will be most critical, because it is
uncertain whether these students will return to college
once they drop out, as is the case with many younger
and traditional college students. Proper academic |
advisement and career counseling is one way to heip
these students to successfully adapt to the academic
system of the college. Hopefully, this level of integration
will contribute to the retention and degree completion of
GED examinees.

References

Beal, P. E, & Noel, L (1980) What works in student mtention lowa,
City Amencan College Testing Program

Beltzer, S (1984) Persistence of GED students at a public commu-
nity college A test of the Tinto mode! (Doctoral dissertation,
New York University, 1984 Universty Microfims No. 84-
12,329)

Cohen, A M, & Brawer, F B (1981) Transfer and attrition Points
of iew Community and Jurior College Journal, 52. 17-23

Creamer, D (1980) Educational adwising for student retention- An
institutional perspective Community College Review, 7,11-18

Macmilian, T., & Kester D (1973) Promises to keep Normal impact
on student attntion Community and Junior College Joumal, 43,
45-46.

Mash, D J (1978) Academic advising Too often taken for granted.
The College Board Review, 107, 33-38

Pascarelfa, E T & Terenzim, P T (1980). Predicting freshmen per-
sistence ana voluntary dropout decisions from a theoretical
modet Journal of Higher Education, 51, 60-75.

Tinto, V (1975) Dropouts from higher education A theoretical syn-
thesis of recent research Review of Educational Research, 45,
89-125

Yess, J (1979) Community college students can never drop out
Community College Review, 2, 56-59

GED Research Briefs contain summanes of completed research
studies relating to the development. use, and interpretation of results
from the Tests of General Educational Development Briefs are pre-
pared Dy the authors and distnbuted by the GED Testing Service
in the interest of improving the understanding and use of GEU test
results Briefs may be reproduced for distnbution to interested per-
sons

AMERICAN COUNCIL ON EDUCATION

One Duponr Circle « Washingron D C 20036




CURRENT GED TESTING SERVICE PUBLICATIONS
(See order information below)

*Adding an Essay to the GED Wrniting Skills Test: Eligibility and Validity Issues. (GEDTS Research Studies, Number 7,
1985) Reports on a series of studies based on holistic scoring of essays written by over 2,000 GED examinees from
Washington, D.C., lowa, and Maryland and by a national sample of almost 4,000 high school seniors. (16 pages; $3.50)

*The Relationship Between Scores on the GED Writing Skills Test and on Direct Measures of Writing. (GEDTS Research
Studies, Number 6, 1985) Reports on the relationship between scores on the multiple choice GED Writing Skills test
and scores on 2,300 holistically-graded essays written by a nationally-representative sample of high school seniors.
(12 pages; $3.50)

*After the GED Tests: Postsecondary education enrollment patterns and percepticns of GED examinees. (GEDTS Research
Studies, No. 5, 1983) Reports on the ed ucatioral activities of a national sample of examinees during the twenty-four
months after taking the tests. Survey results include examinee attitudes toward postsecondary education. (14 pages;

$3.50)

*After the GED Tests: Employment and tmim'né actinties of GED exammnees. (GEDTS Research Studies, No. 4, 1982) Re]ports
on the activities of a national sample of GED examinees during the eighteen months after taking the GED Tests.
Survey results are provided for comparing expectations pricr to testing with the actual experiences. (11 pages; $3.50)

*Examinee and High School Senior Performance on the GED Tests: A detailed analysis. (GEDTS Research Studies, No. 3,
1982) Contains national percentiles for GED examinees and an analysis of achievement by high school graduating
seniors, GED examinees, and GED graduates on each of 22 content areas in the GED battery. (16 pages; $3.50)

*Work Rates on the GED Tests: Relationships with examinee age and test time limits. (GEDTS Research Studies No. 2, 1981)
A study of the preferred examinee test work rates and their relationship to the original test time limits—the basis
for changes in two of the time limits. (37 pages; $5.00)

*Who Takes the GED Tests? A national survey of Spring 1980 examinees. (GEDTS Research Studies, No. 1, 1981) The resuits
of a detailed survey of the backgrounds and preparation activities of nearly 13,000 recent examinees. (40 pages; $2.50)

*The GED Annual Statistical Report. Contains data from each participating department of education and the GED Test-
ing Service for testing conducted during each calendar year. (16 pages; $3.50)

*Examiner’s Manual for the Tests of General Educational Development. Policies and Erocedures under which the nationwide
GED testing program is conducted, 1984. Includes Policies of Departments of Education. (163 pages; $10.00)

*Policies of Departments of Education. Current policies of each jurisdiction that awards high school credentials based
on the GED Tests, 1984. (77 pages; $2.00)

The GED Information Brochure. Brochure of information about the nature and history of the tests and testing program,
1985. (No charge)

GED ltems. The newsletter of the GED Testing Service. (6 pages; single copies of issues as available)

Predictive Validity of the GED Tests For Two-Year College Study South Plains College, Texas. J. C. Wolf (GED Research
Brief, No. 1, March 1980)

High School Equivalency Candidate Performance on the New York State High School Reading Competency Tests and on the GED
Tests. C. Sonnenblick. (GED Research Brief, No. 2, August 1980)

How Useful Are the Official Practice LED Tests and the General Educational Performance Index for Predicting Performance on
the GED Tests? W. ]. Musgrove. (GED Research Brief, No. 3, March 1981)

The Success of School Diploma and GED Equivalency Students in Vocational Programs at Lake City Communty College, Florida.
R. C. Wilson and others. (GED Research Brief, No. 4, April 1981)

Hx%h School Equivalency and High School Diploma Students at Brandon University: A comparison of academic success. S. Colert.
(GED Research Brief, No. 5, December 1983)

The Reliability and Validity of the GED Tests. D. R. Whitney and others. (GED Research Brief No. 6, May 1985)

What Do the GED Tests Measure? Washington, D.C.: American Council on Education, 1982. Intended for teachers and
those involved in preparing or evaluating instructional materials; the most extensive and complete description of
the current GED Tests’ contents, skills, and format. Iliustrative items are included for each section of the tests. (67
pages; available from Contemporary Books, Inc., 180 North Michigan Avenue, Chicago, IL 60601)

%ia’al GED Practice Tests and Teachers’ Manuals. Washington, D.C.: American Council on Education, 1979 & 1983.
If-length tests, comparable in content, difficulty, and format to the GED Tests—with score conversion tables to
ensure predictive accuracy. Manuals and answer sheets. All materials are available in English (U.S. and Canadian
editions), Spanish, and audiocassette versions. (Available from Cambridge, The Adult Education Company, 888
Seventh Avenue, New York, NY 10106)




